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Handbook for Integrating Reading with Multiple Intelligences

Overview

The Handbook for Integrating Reading with M ultiple I ntelligences provides additional
resources for French As a Second Language (FSL) teachers to assist them in expanding their
repertoire of instructional strategies to teach the literary genre, the play, in their Grade 12 FSL
COUrses.

In The Ontario Curriculum, Grades 11 and 12, French As a Second Language - Core, Extended
and Immersion French - the Grade 12 curriculum expectations emphasize that students read to
understand literary works, and that they apply critical thinking skills to analyze and interpret texts
from a variety of genres. The document states that it is important for students to have
opportunities to learn in avariety of ways, according to the curriculum expectations and the needs
of the students.

Contents
« The handbook presents an introduction to M ultiple I ntelligences theory asa model for

designing curriculum.

=« Thereare three sample reading units designed for the study of “the play” asaliterary
genre.

=« Theteaching, learning, and assessment strategies enable students to learn, and to
demonstrate their learning, in different ways with their Multiple Intelligences.

=« Each unit identifies the expectations for the Reading strand that it meets for Grade 12
Core, Extended, and Immersion University Preparation courses. Although not identified
in the Handbook, the learning activities meet many expectations for the Oral
Communication and Writing strands through prediction, comprehension and
interpretation as responses during the pre-reading, reading and post-reading phases of the
reading process.

=« Each unit includes a Performance Task that enables students to demonstrate, in
meaningful activities, the knowledge and skills learned. A rubric is used as a scoring
scale to evaluate the students, and guide them to a high level of performance. The rubric
identifies key criteria by which the student performance will be evaluated and it provides
descriptions that indicate the degree to which the key criteria have been met. These
performance tasks, related to specific curriculum expectations, involve critical and
creative thinking skills and require integrated language use. Frequently, students create
and perform these tasksin Co-oper ative L ear ning situations since a team effort is
required.

« An Evaluation Matrix links the assessment and eva uation activities to the
Achievement Chart categories and also shows the Multiple Intelligences used in the
activities.

« A bibliography and a webliography suggest alist of print and non-print resources that
can be used in the units.
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Core French, Extended French and French Immersion Units

The three units are:

« CoreFrench: Fanny by Marcel Pagnol
In this unit, students examine the literary genre of the play and its key elements as they undertake
avariety of activities that engage al of their multiple intelligences. In order to develop an
understanding of the historical and cultural context of the play, students discover France and
Marseille through avirtual tour and research. In the final task, students become santonniers who
create three-dimensional models of scenes from Fanny which they submit to a contest in the hope
of being selected the artist whose work will be added to the santons collection of the museum, Le
Petit Monde de Marcel Pagnol.

« Extended French: Hier lesenfants dansaient by Gratien Gélinas.
In this unit students examine the literary genre of the play and its key elements and apply the
characterigtics of le théétre classique. They research information about the author and create a
poster. They discuss the universality of the themes and prepare a debate. As afina task, students
research one of the themes and prepare a written report.

= |Immersion French: Bousille et les justes by Gratien Géinas
In this unit students examine the literary genre of the play and apply analytica skills to explore
the elements of a play and the theatre. They research the different roles of members of the judicia
system, and analyze the characters in a variety of activities that engage their multiple
intelligences. Asfina task students recreate the trial of one of the characters, write the script and
present the trial.

The Design Process
The units, designed on an expectations-based planning modd, follow a three- step process for
planning based on the following questions.

Step 1: Identify the expectations
2 What will students know and be able to do at the end of this unit?

Step 2: Sdlect tasks/performances for assessment and evaluation
2 How will | know that students have achieved the expectations?
2 What tasks can | design so that students can demonstrate this?

Step 3: Design teaching and lear ning strategies, and select topics and resour ces
2 How will | design instruction for effective learning?
Z What knowledge and skills do students need to be able to perform the assessment task?

Introduction to Gardner’s Multiple Intelligences Theory

Howard Gardner, who introduced his theory of Multiple Intelligences (M1) in his book Frames of
Mind in 1983, suggests that people possess seven different forms of intelligence. His theory
provides teachers with another lens to view the teaching and learning process. Gardner challenges
both the traditional definition of intelligence and the emphasis in schools on the development of
verbal and mathematical abilities of students to the exclusion of awider range of intelligence.
Gardner defines the seven Intelligences as follows: Linguistic Intelligence, L ogical-
Mathematical Intelligence, Spatial I ntelligence, Bodily-Kinesthetic, Musical I ntelligence,
Interpersonal Intelligence, and Intrapersonal Intelligence.
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Key Pointsin Multiple Intelligences Theory

?

Each person possesses all seven intelligences. These intelligences function in ways
unigue to each person. Most people are highly developed in some intelligences, modestly
developed in others, and relatively undeveloped in the rest. There are individuals who
function at extremely high levelsin al or most of the intelligences (e.g., the poet-
statesmarntsci entist-phil osopher Johan Wolfgang von Goethe), and at the other extreme,
the developmentally disabled.

M ost people can develop each intelligence to an adequate level of competency.
Gardner suggests that everyone has the capacity to develop al sevenintelligencesto a
reasonably high level of performance if given the appropriate encouragement,
enrichment, and instruction.

Intelligences usually work together in complex ways. No intelligence exists by itself in
life. Intelligences are aways interacting with each other (e.g. to cook a meal, one reads a
recipe (linguistic), perhaps divides arecipe in haf (logicatmathematical), develops a
menu to satisfy all family members (interpersonal), and pleases one’ s own paate
(interpersonal).

There are many ways to beintelligent within each category. Thereis no standard set
of attributes that one must have to be considered intelligent in a specific area(e.g. a
person who is unable to read, may be highly linguistic because he/she can tell aterrific

story).

Source: Armstrong, Thomas. Multiple Intelligences in the Classroom. (Pages 11 and 12)

Verbal Descriptions of Gardner’s Seven Intelligences

Gardner’s Seven Intelligences can be described as follows:

&
st

Vst
Vst

&
&
&

Linguistic Intelligence: the capacity to use words effectively orally or in writing;
Logical-Mathematica Intelligence: the ability to understand the underlying principles of
some kind of causal system,

Spatial Intelligence: the ability to represent the spatial world in your mind;
Bodily-Kinesthetic: the capacity to use the whole body to express ideas and feelings and
use on€e's hands to produce or transform things,

Musical Intelligence: the capacity to think in music;

Interpersonal Intelligence: the ability to understand other people;

Intrapersona Intelligence: understanding yourself and knowing what you can do.

Visual Representation of Gardner’s Seven Intelligences

In his book, Multiple Intelligences in the Classroom, Armstrong suggests that teachers use
simple, easy to remember language to describe the different intelligences to their students.
Howard Gardner’s Seven Intelligences become Word Smart, Music Smart, Logic Smart,
Picture Smart, Sports Smart, People Smart and Self Smart. These are visualy represented in
the diagram below.
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SELF-SMART
Evocation of
Personal Fedlings
or Memories,
Choices

WORD SMART
The Spoken Word,

The Written Word

LOGIC SMART
Numbers,
Logic,
Classification,
Critical Thinking

PURPOSE
PEOPLIéhSI\_/IART OR PICTURE
Peer Sharing, SMART
Cooperétive - =G Ui T —] Visua Aids,
Learning, Visualization,
Large-Group Colour,
Simulation Art,
/ \ M etaphor
I
MUSIC SMART BODY SMART
Music, Involve Whole
Environmental Body,
Sounds, Hands-On
Key Points Set in Experience
Rhythmic
Framework

Adapted from Armstrong, Thomas. Multiple Intelligencesin the Classroom (pages58 & 59)

Why use Multiple Intelligences Strategiesin FSL classrooms?

Multiple Intelligences theory presents away for teachers to reflect upon their best practices, and
to understand why these methods work, or work well for some students but not for others. It helps
teachers understand that students bring different strengths to alearning experience and to reflect
on how to accommodate the different learning styles of studentsin their FSL classrooms. Using
Multiple Intelligences strategies enabl es teachers to:

= build on students strengths
accommodate different abilities and learning styles
improve teaching and learning
encourage metacognition

kR O&
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As teachers reflect on how to meet the different learning styles of their students, they may use the
chart below as a resource to incorporate different activities into their teaching repertoire. The
chart describes characteristics that students demonstrate for each of Gardner’s Seven Intelligences
and lists some Multiple Intelligences assessment and strategies.

Characteristics of studentsand Types of M| Assessment and Strategies

Verbal-Linguistic = Word Smart
Characteristics of student:
= writes and spells clearly
« communicates effectively, orally and in
writing
enjoys poetry
plays word games
thinks in words, or plays with words
learns through reading, writing,
discussing
Types of Assessment and strategies
= Write stories, poems, essays, reviews
=« research projects
« present, debate, brainstorm

R & & &

L ogical/M athematical = Number Smart
Characteristics of student:

« makeslists
classifies and categorizes objects
Sets priorities
outlines, organizes, and sequences
solves problems and codes
enjoys strategy games

B & B & &

Types of Assessment and strategies
=« Classify, determine sequence
« Seecause and effect
= make avideo
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Visual/Spatial = Picture Smart
Characteristics of student:

= produces and decodes graphics
information
thinks in pictures and images
creates 3 dimensiond models
paints, sketches, draws
creates visual /spatial representation of
the world

= Mmaintains a sense of direction
Types of Assessment and strategies

=« create collages, posters, board game

« create dide show, video,

=« Use graphs, charts, mind maps

R & &R &

Musical/Rhythmic = Music Smart
Characteristics of student:

« hasagood sense of rhythm and
melody
likes to hum, chant, and rap
enjoys listening to music
reads and writes music
learns through music and lyrics
enjoys creating music

R & & & &

Types of Assessment and strategies
« present with musical accompaniment
= Cregte new lyricsto song
= Cregtejingle, rap or song

I ntr aper sonal=People Smart
Characteristics of student:

« likes quiet time aone

« knows own strengths and weaknesses

=« dreams, fantasizes, and recalls

emotions

= Setsgoals and objectives

=« works independently

= takestime to process information
Types of Assessment and strategies

= Setgods

« reflect/sdf-evaluate

« study independently

I nter per sonal=Self Smart
Characteristics of student:

« lisens attentively
likes to work and be with others
enjoys socia gatherings
focuses on other individuas
belongs to clubs and organizations
sees points of views of others

K& & & &

Types of Assessment and strategies
= discussons
« CO-Operativelearning
« peer evaluation of presentations

Bodily-Kinesthetic=Body Smart
Characteristicsof student:

« enjoys movement during learning

= Uses gestures and body language

= benefits when movements used to

symbolize content

« Isaproficient tactile learner

« enjoysacting and role playing

« enjoysdancing and athletics
Types of Assessment and strategies

=« perform plays, dramatizations

« goon fidd trips

= roleplaying
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Creating a Multiple Intelligences (M1) Lesson Plan

MI theory provides a set of parameters within which teachers can create new curricula— askill,
content area, theme, or instructional objective, and develop seven ways to teach it.

Teachers may use the seventstep planning process described below to plan an Ml lesson or unit
intheir Grade 12 FSL Core, Extended or Immersion courses.

1. Sdect the specific expectation for learning (skill, knowledge, and theme).

2. Ask how you can use the e ements suggested in the chart on page 7 (e.g. the Spoken
Word/Word Smart).

3. Consider possible methods and materials.

4. Brainstorm as many teaching approaches as possible for each intelligence. Brainstorming
with colleagues may stimulate more idess.

5. Select and circle appropriate activities.

6. Usethe selected approaches to design alesson plan or a unit around a specific objective.

7. Implement the plan. Gather the required materials, select an appropriate time-frame (e.g.
the plan might incorporate al seven intelligences in one day’s lesson, or sequentialy over
seven days), and carry out the plan. Revise as needed.

The Three Phases of the Reading Process and I nstructional Strategies

The following chart, from the Grade 11 FSL Handbook (See Resources, Jelis, alorsje pense),
demonstrates how teachers and students can use thinking skills in each phase of the reading
process. Teachers need to diagnose their students' second language reading skills, and if
necessary, teach them these skills, as well as how to use them while reading. The outcome will be
amore accessible and pleasurable reading experience for students.

Pre-reading phase

Instructional strategies

In the pre-reading phase encour age students to anticipateatext, or sections of atext by:

? introducing the text's type, author, historical or cultural background;

? using students prior knowledge of the theme, type/genre of text, title and vocabulary to predict the
author's intent or storyline, as well as the type of reading required (e.g., reading for biasin a news
article);

? introducing key vocabulary to facilitate reading fluency;

? using thinking strategies such as:

& brainstorming in cooperative groups to find out how much students know about the topic;
& making predictions and hypothesizing;
& clarifying main idess.

Reading Phase

Instructional strategies

In thefir st reading phase, encour age studentsto gather information to answer the 5W’s (who,

what, why, when, where) by:

?  skimming the text for information,;

? using reading strategies to derive main ideas from context and language clues (word families and root
words), and not to decipher the meaning of each word,




Handbook for Integrating Reading with Multiple Intelligences

? using thinking strategies such as:
& making predictions and verifying their hypotheses as they read.

In thesecond reading phase, encour age studentsto focus on events or ideas essential to
comprehension by:

? diciting individual responses to open-ended questions related to the text;

using visua organizers. e.g., Venn diagram, web, sequence chart, t-chart, Problem solving organize,
PlugMinug/Interesting (PM1)) to discuss characters, plot, theme;

identifying and recording their learning strategies in a reading log or metacognition journd;
using critical thinking strategies such as:

comparing and contrasting ideas, events, predictions;

sequencing devel opments and events;

drawing conclusions;

determining cause and effect;

analyzing plot, characters, style;

using crestive thinking strategies such as:

inferring and generdizing;

making predictions, verifying and elaborating hypothes's;

solving problems.

)

BRRRVRERRERER™N™N

Post-Reading phase

Instructional strategies

In the post-reading phase, encour age studentsto consolidate their under standing, and continue to

explore meaning through interpretations and personal responses of the text by:

? discussing the text in group discussions, and after presentations;

? dramatizing segments of the text e.g., role-play;

?  rewriting from another point of view, in another time or place, or in another genre;

? reading and comparing another work by the same author, or another work on the same theme;

? doing research to acquire data from a variety of sources, to organize information, to evaluate and
interpret information;

? using factua, critical and creative thinking skills as they analyze, synthesize, and evaluate
information to create the assigned performance task.

In classroom discussions, teachers may wish to use different types of responses:

Personal responses

? focus on opinions on various aspects of the text, and make reference to personal experiences and
memories evoked by the text.

Topical responses

? focuson issuesraised in the text that can lead to comparisons between views expressed by the author,
characters, and the readers.

Interpretive responses

? focus on the text and involve students making inferences about what the author has said, and bringing
evidence to support their interpretation.

Comments on form

? focus on the manner and effectiveness of the author’s mode of presentation, and include comments on
such things as the use of language, the development of plot and characters, and special effects.

10
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Resources: Print Resources and Webliography
Note Concer ning Permissions

In this Handbook, specific works are outlined as resources for teachers. Before reproducing
materias for student use, teachers should ensure that their Board has a Cancopy licence that
covers the resources they wish to use. It is aso important to note that many Internet resources are
protected by the copyright of the person or organization that created the work. Reproduction of
any work or a substantial part of any work on the Internet is not alowed without the permission

of the owner.

Teachers are encouraged to integrate resources that are available in their own schools.

Print Resour ces
Armstrong, Thomas. Multiple Intelligences in the Classroom Alexandria, VA: ASCD. 1994.

ISBN 0-87120-230-1

Bennett B., Rolheiser C., and Stevahn, L. (traduit par MacKinnon, M.) L’ apprentissage
coopératif: rencontre du coeur et de I’ esprit. Toronto: Educational Connections, 1995. ISBN 0-
695388-2-0

Bennett B., Rolheiser C., and Stevahn, L. Cooperative Learning: Where Heart Meets Mind.
Canada: Educational Connections, 1991. ISBN 0-9695388-0-4

Bennett, B. Beyond Monet: The Artful Science of Instructional Integration. Bookation Inc.:
Toronto, 2001. ISBN 0-9695388-3-9

Fogarty, R., and Stoehr, J., Integrating Curricula with Multiple Intelligences. Teams, Themes,
and Threads Paatine, Illinois: IRI/Skylight Publishing, Inc., 1995. ISBN 0-932935-31-1

High, Julie. Second Language Learning Through Co-operative Learning. San Juan Capistrano,
CA: Kagan Cooperative Learning, 1993. ISBN 1-879097-18-4

Kagan, Spencer. Cooperative Learning. San Juan Capistrano, CA: Kagan Cooperative Learning.
1992

Websites

Note: the writers prior to publication have verified The URLSs for the websites. Given the
frequency with which these designations change, teachers should always verify the website prior
to assigning them for student use.

http://www.vcu.edu/engw eb/home/theory.html

http://www.graphic.org/goi ndex.html

* Saskatchewan Ministry of Education French immersion Document — Reading Strategies
Package in French — http://www.sasked.gov.sk.ca/docs/francai s/frlang/inter/ccom14.html

Webliography for Multiple Intelligences

? Ml theory and sample activities -
http://www.teachers.ash.org.au/teachereduc/I ntelligences.html

?  Order on-line books on MI theory, including Armstrong’s, at the ASCD store -
http://www.ascd.org

?  Order on-line the comprehensive resource book by Dr. Soencer Kagan and Miguel
Kagan, Multiple Intelligences. The Complete M1l Book -
http://cooperativel earning.com/catal ogue/M ultipl el ntelligencesl.html

?  Typesof MI Assessment and Strategies -
http://www.arches.uga.edu/~hmt/webwrite/assessment3.htm

?  Sample student sheet listing M1 choices for a project -
http://www.giggl epotz.com/miproject.htm

?  Score your own M1 - http://ivc.uidaho.edu/cgi-bin/mod/activities/mi-assessment. pl

11
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?  Pearson Education Development group site and list of on-line resources for MI theory -
http://www.teacher-vis on.com/lesson-plans/lesson-4956.html

Resourcesfor French Asa Second Language
Grades 11 and 12 Core, Extended and Immersion French

This list of resources includes a bibliography and a webliography, for Grades 11 and 12 Core,
Extended and Immersion French. The resources in the bibliography list literature for Core,
Extended and Immersion French. The webliography presents, in alphabetical order, pertinent sites
for teachers and studentsin al French programs.

We acknowledge and thank FSL educators for their contribution to thislist and in particular, Sara
Garnick, York Region District School Board.

BIBLIOGRAPHY: CORE FRENCH
This bibliography lists literature for Core French.

Anouilh, J. L’ aouette. Folio, 1982. ISBN: 2-07-036336-8
Barokas, B. Larévolte d’ Ayachi. Editions Duculot, Travelling Series. ISBN: 2-8011-0048- X
BoileaurNarcgjac. Les diaboliques. Folio, 1982 ISBN: 2-07-036326-0
Camus, Albert. L’ Etranger. Folio, ISBN 2-07-038575-2
Carrier, R. Les enfants du bonhomme dans la lune. Stanké contes. 1983. ISBN 2-7604-0210- X
Clair, A. I'amour d' Aissatou. Lidec, 1979. ISBN: 2-8011-0254-7
Cocteau, J. Les enfants terribles. Easy Readers, Hachette. ISBN 2-253-01025-1
Coté, D. Les Hockeyeurs Cybernétiques. Editions Paulines, 1983. ISBN: 2-89039-908-
Croteau Marie-Danielle, Et s quelgu’un venait un jour, la courte échelle, collection roman +,
ISBN 2-89021- 560- 1, 2002.
Deveau, JA. L'abbé Leloutre et les Acadiens.Société canadienne du Livre Ltée, Grolier, 1983
ISBN: 0-7735-5406-4
Dubé, M. Florence. Montréa: Leméac, 1970. ISBN: 0-7761-0015-7
Dubé, M. Le Temps des lilas. Montréal: Leméac, 1973. ISBN: 2890262863
Dubé, M. Zone. St. Laurent: Fides, 1992. ISBN 2762116074
Dumeas, A. Le comte de Montecristo. Illinois: National Textbook Company, 1991. ISBN 0-8442-
1232-6
Féraud, M. Anneici, Sdimala-bas. Lidec Inc. , 1978. ISBN: 0-7762-7910-6
Germain, D. Lavengeance de |’ orignal. Prise de Parole, 1983. ISBN: 0-930164-573

Giono, J. L’Homme qui plantait des arbres. Montréal: Aquila, 1989. ISBN 0-88510-145-6
Hébert, Anne.Kamouraska. Points, ISBN 2-02-008805-3
Grosbois, P. Vol deréve. Québec Amérique, Year. ISBN
Haentjens, J. Hawsksbury Blues. Prise de Parole, 1982. ISBN: 0-920814-42-5
Hugo, V. Notre Dame de Paris. Irwin,
Joffo, J. Babyfoot. J.C. Lattes, 1977. ISBN 2-253-031-31-3
Joffo, J. Sac de billes. Livre de Poche, 1985. ISBN:2-253-02949-1
Leroux, P. (adaptation Milani, P. and P. Colet.) Le fantbme de I’ opéra. Canada: Copp Clark
Pitman Ltd., 1991. ISBN 0-7730-5042-6
Leroux, C. Passe-partout, Littérature, Tome 1. Toronto: OSSTF, 1996. ISBN 0-920930- 76- X
Leroux, C. Passe-partout, Littérature, Tome 2. Toronto: OSSTF, 1996. ISBN 0-920930- 78-6
Magnier, B. La Parole Nomade. Canada Collection Plus, Hurtubise HMH, 1995. ISBN 2-89428-
061-0
Maillet, A. Le Bourgeois gentleman. Ed. Théatre/lLeméac. ISBN 0-7761-0075-0
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Manson, J. Ed. Contes Choisis de Guy de Maupassant. Toronto: Irwin Publishing, 1967.
ISBN 07720-0444-7

Moliére. Le bourgeois gentilhomme. Classique Larousse. ISBN 2038713030

Pagnol, M. Fanny. Paris: Editions de Fallois, 1988. ISBN 2-87706-057-8

Pagnol, M. Jean de Florette. Classique Hachette, 1SBN 2877060543

Pagnol, M. Manon des sources. Classique Hachette, 1SBN 2877060551

Raucy, C. Le temps des cerises. Duculot, Traveling Series, 1984. ISBN: 2-8011-0504- X
Roy, G. Rue Deschambault. Montréal: Boréal,1993. ISBN 2-89052-577-5

Sagan, F. Bonjour Tristesse. Livre de Poche, 1980. ISBN: 2-252-00429-1

Segdl, P. L’homme qui marchait dans satéte. Livre de Poche, 1964. ISBN: 2-253-01959
Simenon, G. Enigmes. Danemark: Easy Reader B. ISBN Danemark. 3-12-599330-X
Simenon, G. Le fou de Bergerac. Ed. Presse Pocket. ISBN 2-266-00109-4

Tremblay, M. Nelligan. Leméac, 1SBN: 2-7609-0183-1

Weinreb, R. Premiers Poémes. lllinois: Nationa Textbook Company, 1998. ISBN 0-8442-1282-2

BIBLIOGRAPHY: EXTENDED FRENCH
This bibliography lists literature for Extended French.

Anouilh, J. L’ Alouette. Edition Folio (336). ISBN 2-07-036336-8

Anouilh, J. Le bal desvoleurs. Edition Folio. ISBN 2-07-036759-2

Beckett, S. En attendant Godot. Les éditions de minuit. ISBN 2-7073-0148-5

Blais, M-C. Labelle béte. Pierre Tisseyre. ISBN 7753-9203-0

Carrier, R. Jolis Deuils. Danemark: Editions Stanké contes. ISBN 2-7604-0182-0

Carrier. R. Nefaites pas ma al’ avenir. Montréal: Editions Paulines, 1984.

ISBN 2-89039-960-5

Cousture, A. Ces enfants d’ ailleurs Méme les oiseaux se sont tus. Montréal: Libre Expression,
1992. ISBN 2-89430-082-4

Dubé, M. Florence. Montréa: Leméac, 1970. ISBN: 0-7761-0015-7

Dubé, M. Letemps deslilas. Montréal: Leméac, 1973. ISBN 2890262863

Dubé, M. Un simple soldat. Montréal: Les Quinze, 1981

Dupont, J-C. Légendes amérindiennes du Québec. Québec: Editions J.C. Dupont, 1985. ISBN 2-
9801550-9-8

Dupont, J-C. Légendes de I’ Amérique francaise. Québec: Bibliotheque nationale du Québec,
1985. 1SBN 2-9801550-3-9

Germain, D. La vengeance de I’ orignal. Sudbury: Nouvelle Edition, 1995. ISBN 2-89423-049-4
Gélinas, G. Ti-coq. Editions Stanké.

Gladys, J. Avec Brio: Guide pratique de communication. Toronto: Pearson Education, 1996.
Grenier, C. Lamachination. Le livre de Poche. ISBN 2-010-13926-7

Grignon, C-H. Un homme et son péché. Editions Stanké contes 10/10. ISBN 0-88566-058-7
Hémon, L. Maria Chapdelaine. Montréal: Editions Paulines, 1984. ISBN 2-89406-043-2
Hugo, V. Les Misérables. New Jersey: Prentice Hall Regents, 1967. ISBN 0-13-530668- X
Maupassant, Guy de. Le Horla. Folio classique, ISBN 2-07-037711-3-

Moliere. Le Tartuffe. Classique Larousse. ISBN 2-03-871315-1

Plamondon, L. Notre Dame de Paris.

Plamondon, L. Starmania.

Rostand, E. Cyrano de Bergerac. Librairie Larousse. ISBN 2-03-870-199-7

Roy, G. Ces enfants de ma vie. Montréal: Boréal Compact no. 49, 1993. ISBN 2-89052-740
Sartre, JP. Huit Clos. Edition Folio. ISBN 2-07-036807-6

Simenon, G. Le chien jaune. Presses Pocket. ISBN 2-266-00034-9

Tremblay, M. Albertine en cing temps. Leméac. ISBN 2-7609-0130-0

Verne, Jules. Le Tour du Monde en 80 jours. Folio, ISBN 2070335216
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Voltaire. Candide. Classique Larousse. |SBN 2-03-870184-9
Zola, E. Germinal.

BIBLIOGRAPHY: FRENCH IMMERSION
This bibliography lists literature for French Immersion.

Anouilh, J. Le voyageur sans bagages. Editions Folio. ISBN 2-07-036759-2

Bessette, G. Le Libraire. CLF Poche. ISBN 7759-9204-9

Boileau-Narcegjac. Les Diaboliques. Editions Folio. ISBN 2-07-036326-0 Bourdon, M-C. “L’ anti-
Grey Owl.” L’ Actudité, (19 mars, 2000): 20-23.

Choquette, R. Le sorcier o Anticosti. Montréal: Les Editions Fides, 1979. ISBN 2 762 105 609
Cuehlo, Paul. L’ alchimiste.Editions Falio.

Degardins, P. and G. Lamontagne. Le Corbeau du Mont de la jeunesse. Montréal: Les Quinze,
éditeurs, 1984. ISBN 2-89026-329-0

Cousture, A. Ces enfants d'ailleurs Méme les oiseaux se sont tus. Montréal: Libre

Expression, 1992. 1SBN 2-89430-082-4

Cousture, A. Lesfilles de Caleb. Québec/Amérique, ISBN 2-

89037-400-9

Dupont, J-C. Légendes amérindiennes du Québec. Québec: Editions J.C. Dupont, 1985. ISBN 2-
9801550-9-8

Dupont, J-C. Légendes de I’ Amérique francaise. Québec: Bibliothéque nationale du Québec,
1985. 1SBN 2-9801550-3-9

Gallant, M. Ti-Jean. Contes Acadiens. Moncton: Editions d Acadie Ltée, 1973. ISBN 2-7600-
0099-0

Gallant, M. Ti-Jean-le-fort. Moncton: Editions d’ Acadie Ltée, 1960. ISBN 2-7600-1830
Gdlant, M. Tite-Jeanne et le prince triste. Moncton: Bouton d'or Acadie, 2000. ISBN
2922203239

Garner, J.F. Contes de Noél politiquement correct. Paris. Grasset, 1998. ISBN 2246523945
Garner, J.F. Politiquement correct. Paris. Librairie Générale Francaise, 1998. ISBN 2246512115
Garner, JF. De plus en plus politiquement correct: nouveaux contes d’ autrefois pour lecteurs

d aujourd hui. Paris; Grasset, 1998. ISBN 2-253-14531-9

Gélinas, G. Bousille et les justes. Editions Stanké contes 10/10. ISBN 2-7609-0163-7

Gide, A. Lasymphonie pastorale. Toronto: D.C. Heath

Gilles-Sebaoun, E. Contes et Légendes de I’ an 2000. Paris: Editions Nathan, 1999. ISBN 2-09-
270016-2

Guilbault, N. Contes et sortiléges des quatre coins du Québec. Québec: Documentor, 1991. ISBN
2-89123-113-9

Grignon, C-H. Un homme et son péché. Editions Stanké contes 10/10. I1SBN 0-88566-058-7
Guévremont, Germaine. Le Survenant. Fides, ISBN 2-02006123-6

Hébert, A. Les chambres de bois. Points. ISBN 2-02-008805-3

Herbiet, J. Ti-Jean et le soleil. Montréal: Elagis, 1999. ISBN 2922424022

Kessdl, Joseph. Le Lion. Folio ISBN 2-07- 036808-4

Lafontaine, J. Fables. Paris: Gallimard, 1999. ISBN 2070409147

Lafontaine, J. Fables. Paris. Garnier-Flammarion, 1966. ISBN 9-782080- 700957

Laprise, M. “Quand j’ étais petit en I’an 2000.” Chételaine, (janvier, 2000)

Leblanc, M. Arsene Lupin: L’ aiguille creuse. Le Livre de poche. ISBN 2-253-00141-4

Lefel, T. Ti-Jean (conte musical.)Declic, 1997. ISBN 8428262DE

Lemieux, G. Lesvieux m’ont conté. Montréal: Les Editions Bellarmin, 1987. ISBN 2-89007-650-
4

Léon, P. Mariage politiquement correct du petit Chaperon rouge. Toronto: Gref Ed Du, 1996.
ISBN 0 921 916 663
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Lafayette, Madame de. la princesse de Cléves. G F Flammarion, ISBN 2-08-070082-0
Marivaux. Lejeu del’amour et du hasard. Classique Larousse. ISBN 2-04-016042-6

Maxwell, W. Fun Plays for French Second Language Teachers volume: Based on Folktales and
songs by Matt. Toronto: Muffin Rhythm Co., 1996. ISBN 0-9698851-0-9

Moliére. Le malade imaginaire. Classique Larousse. ISBN 2-03-870107-5

Mots de passe, deuxieme secondaire. Mondia: 1997. ISBN 2-89114-520-8

Mots et discours (1), Fantaisie et rédité. Mondia: 1987. ISBN 2-89114-334-5

Nadeau, V. Riviére des Outaouais, réecits d’ enfants. Sudbury: Prise de Parole, 1999. ISBN 2-
89423-042-7

Nemni, M. and G. Quillard. Les Ensembles. Toronto: Prentice-Hall, 1976. ISBN 0-13-532978-7
Niquet, G. Profil. Paris. Hatier, 1983.

Peringer, M. French Canadian Folk tales & Legends. Toronto: Prologue: aux arts de la scéne.
Perrault, C. Contes. Paris. Editions Gallimard, 1981. ISBN 2-07-037281-2

Perron, C. Le p’tit rien-tout- neu’ et autres contes de Nodl. Sudbury: Prise de Parole, 1999. ISBN
2-89423-104-0

Ralph, Lewis B. and J. Riordan. Mythes et 1égendes. Paris. Compagnie Internationale du livre,
1987. ISBN 2-7318-0275-8

Renoux, J-C. Ipanitégué et autres contes amérindiens. Paris: Le Harmattan, 1999. ISBN 2-7384-
8068-3

Richard, M. Un bon exemple de ténacité raconté aux enfants. Grolier.

Rostand, Edmond. Cyrano de Bergerac. Folio ISBN

Roy, Gabrielle. Bonheur d’ occasion. Stanké, ISBN 0-88566p083-8

Simard, J. and R. Blais. Point de vue. Québec: Guérin, 1988.

Theriault, Yves. Aaron. Stanké.ISBN 2-89026-282-0

Tremblay, M. Les Belles-Soeurs. Leméac. , 1972. ISBN 0-7761-1125-4

Tremblay, M. Contes pour buveurs attardés. bibliotheque québécoise, ISBN 2-89406- 134- X

WEBLIOGRAPHY
This webliography presents, in alphabetical order, pertinent sites for teachers and studentsin all
French programs.

Websites

Agence France-Presse- http: //www.wash.afp.com/francais/liens/

Agent Intelligent-Refine Y our Searchesin French - http://www.searchprocess.com/
All the French Search Engines/M oeurs de Recherché on one Site -
http://w3.0lf.gouv.gc.calbanque/moteurrechfr.thm

AltaVista - http: //www.altavista.com/

An excellent source for Francophone media sites -
http://www.nyu.edu/pages/wessfrench/news.htm

Artcyclopedia - artcyclopedia.com

Badian, S. K. - http: //fr.encyclopedia.yahoo.com/articlessma/ma 1947/p0.html
Bookmarks rien que des bookmarks - http: //bookmarks.free.fr/

Canadian Parents for French - http://www.cpf.cal

Carrefour des médias et point de départ pour étre informé et discuter des grands dossiers
d actudité, Fédération canadienne des enseignants et des enseignantes —

http: //www.bulletinmedia.com/

Centre franco-ontarien de ressources pédagogiques - http: //www.cforp.on.calib.htm
Césaire, A. - http: //cesaire.org/expo/index2.htm
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Classement des sites francophones - http: /iwww.hit-parade.com/
Collections numérisées du Canada Collectent - http: //collections.ic.gc.cal
Contes collectifs - http: //www.csmanoirs.gc.ca/wijdlf/enseignante-conte.htm
Contes originaux - http: //www.philagora.net/recitpoe.htm
Découvrir Internet - Comment naviguer? —
http: //www.easynet.fr/easyweb/internet/12.htm#consells
Direction des ressources didactiques - http: //www.meqg.gouv.qc.ca/drd/
Ethiopiques - http: //www.dts.mg/Ift/pedall et/eth/ethacc.htm
Francais pour VVoyageurs - http: //www.travlang.com/language/cgi-bin/langchoice.cgi
Francophone media links - http://www.wash.afp.com/francaig/liens/
Francophonie canadienne - http: //www.franco.ca/
French Africa- http://perso.wanadoo.fr/pierre.gay/PagesFralAfriguFR
French Language News and Magazines site from MIT - http://www.wash.afp.com/francais/liens/
Glossaire des termes officiels de I’ informatique - http: //www.celog.fr.slex/tomel/chap 3-
1.htm#ss3.1.b
Guide De Rédaction Des Travaux Universitaires - http: //www.uottawa.ca/academic/socsci/guide-
fr.html
Haiti - http: //www.haititourisme.com/
Journa de Montréa - http: //www.journal demontreal .com/
Journal de Québec - http: //www.journal deguebec.com/
L’ Actualité Politique, Sociale et Culturelle de Nombreux Pays Francophones - http:
/[clicnet.swarthmore.edu/presse.ecrite.html
La Chronique de I’ Internet familia - http: //www.geocities.com/Research
La France- http: //saveurs.sympatico.ca/ency-voy/france/france.htm
La Francophonie - http: //www.franc ophonie.hachette-livre.fr/
La Francophonie - http: //www.difidi.francophonie.org/Corps/franco/sites.cfim
La Guadel oupe- http: //www.outremer.com/415-Jdo/415.00-Jdo-00.html
La Guyenne francaise — http: //www.strategic-road.com/pays/amlatine/guyafr0l.htm
LaLouisiane - http: //www.centenary.edu/departme/french/links.html
LaMartinique- http: //www.math-info.univ-paris5.fr/thee/Martinique/
LaPresse- http: //lapresse.infinit.net/
LaRéunion - http: //www.quetali.fr/
L’ Association canadienne-frangaise de I’ Ontario - http: //www.franco.ca/acfo/
La Toile du Québec - http: //www.toile.gc.ca/
L’ audiovisud et latélévision éducative - http: //www.meqg.gouv.gc.ca/drd/tel e.html
Learn the Net, Step by Step, in French - http://www.learnthenet.com/french/
Le Devair - http: //www.ledevoir.com/
Le Drait - http: //www.ledroit.com/encours/01 actualites/accueil  sdlf.stm
Le Manitoba - http: //www.travel manitoba.com/contents.fr.html
Le Maroc - http: //www.maroc.net/
Le Nouveau Brunswick - http: //www.gov.nb.ca/
Le Québec- http: //www.destinationquebec.com/home/index_f-frahtml
Le Québec - guide al’intention des internautes - http: //www.fl.ulaval.ca/cuentos/quebec.htm
Le Sénégdl - http: //www.senegal-online.com/sengal0.htm
Le Signet - http: //w3.0lf.gouv.qgc.calbanque/
Le Solell - http; //www.lesolell.com/
L’ Express de Toronto - http: //www.1-express.com/liens.ntml
Librairie Francaise - http: //www.renaud-bray.com/résultats/résultatFlashF.asp
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Librairie Renaud-Bray - http: //www.renaud-bray.com/menugpa/default.asp

L’ile Maurice - http: //www.prosi.net/francaig/maurice.htm

Madagascar - http://www.top.internet-fr.net/oceanindien/fr/madag.htm

Microsoft Search Engine in Canada- French Language Capabilities - http://search.ca.msn.com/
Microsoft Search Engine in France - http://search.msn.fr/

Ministére o Education du Québec - http: //www.meg.gouv.gc.caldrd/

Moteur de recherche- http: //ww.toile.gc.cal/

Netscape Netcenter France- http: //www.netscape.com/fr/index.html? cp=homo3i6
Newspapers Canada- http: //www.worldwidenews.com/canada.htm

Newspapers France- http: //www.wor |dwidenews.com/france.htm

Nomade France-French Search Engine- http://www.infoseek.com/Help? pg=Dchel p.html & sv=Ffr
Office de la Langue Frangaise- http: //www.olf.gouv.qu.ca/

Office National du Film. http://www.nfb.ca/F/index.html

Patrimoine canadien -http: //www.pch.gc.ca/francais.htm

Patrimoine canadien http: //www.nlc-bnc.ca/heroes/fhome.htm

Programmes d’ appui aux langues officielles- http: //www.pch.gc.calofflanfoff/francais/index.html
Quelques chaines de télévisions francophones- http: //clicnet.swarthmore.edu/television.html
Radio Canada Francomania - http: //radio-canada.ca/francomania/

Répertoire des sigles et acronymes en usage dans la francophonie-

http: //www.francophonie.org/bief/siglacro.htm

Répertoire des sites des écoles primaires et secondaires de langue frangaise—

http: //www.toilescolaire.org/

Réseau Scolaire- Ressources Pédagogiques - http: //www.school net.calaccueil/f/

Ressources en direct sur e patrimoine canadien —

http: //www.cmcc.muse.digital.ca/membrs/biblio/orchiwwwO07c f.html

Senghor, L. S.- http://fr.encyclopedia.yahoo.com/articles/ni/ni_224 p0.html

Sites radiophoniques d’ actualité et de détente - http: //clicnet.swarthmore.edu/radio.html
Source for francophone media sites - http: //www.nyu.edu/pages/wessfrench/news.htm#META
Statiques canadiennes - http: //www.statcan.ca/francai s/Pgdb/

Tahiti - http: //www.tahiti.com/

Tous les journaux arrangés par pays ou régions - http: //pppp.net/links/news/

Tout Québec sur le Web - http: //www.toutquebec.com/

Tradition orae - http: //www.ifla.org/lV/ifla65mb-f.htm

Trousse Internet - http: //wa3.franco.caltrousse/inforoute/

Université de Calgary - www.ucalgary.calrepsit

Un Nouveau Guide d'Internet - http: //www.sas.fr/ungi/web.htm

Vocabulaire de I’info route - http: //www.naviguer.org/vocabulaire/

Y ahoo Chat - http://fr.chat.yahoo.com/? room=Francophonie: 2123004301

Y ahoo! France - http: //fr.yahoo.com/

Y ahoo! — Internet - http://fr.dir.yahoo.com

Yahoo! World Wide News and Media by Region - http://dir.yahoo.com/News and Media
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